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2 Correct Label?
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A classroom te

her often&inds herself asking three quedtions re-
cdardina a pupil whc

is having difficulty with reading:.
/a .g‘ Y ng: ~
g wity this pupil?
ell tHe child's parents? .
each this pupil? .

What 1is wro
What do I
» ' How do I

. Labeling. ‘

Because the teacher cares, she asks the experts- not reallzlng that
the answer she receives may only reflect the evaluator's clinical bias
in which case it may not lead to a match between' the: child's needs and
the most appropriate tgaching strategies. What to one diagnostician is
dyslexia may be minim 1 brain dysfunctlon to another or, perhaps, a
visual~métor intearatipn problem. The label usually suggests a pat
treatment. This treatment most often represents a alobal approach to
the child and implies that there is a precise treatiment which”works for
Aaly children who exhibit a certain set of symptoms. This has not proved

? be truae. "Labels are for jelly jars" seems to sum up the efficacy
o thls approach to chlldren with 1earn1no problems. : .

LT

¢ “ -~

/ The necatiwe aspects of 1abe11no seem to far outweigh the positive. ~
, A few of these ares: : . .
) There is no agreement ‘'on identification criteria. .,
) The ,various categories are not discrete, they have much in common.
3) The_emphasis is on how the child is.,different, rather than on his
.. étrenaths. P
. 4) There is the poss1b111ty of viewing these normal children's deveiop—
. ment as abnormall
5) The label implies a unldlmenslonal problem, when in fact it is multi-
dlmen51onal.
6) There is the danqer of m1s1dent1f1catlon. ,
, . 7) ‘The emphas1s is:on defining Speclal chlldren, rather than special
. ' needs.
" 8) lLabellng stresses p1acement rathen than proqrammlnq.
9) The stigma of special tlass placément can be damaglnq.
10) Clinical dlaanses have, t led to ef fective educational"’ 1nterventlon.
'011) Labellnq often .leads to treatment based on the 1label, rather than
d oh the ‘child's unique néeds.- '
t2) The label may produce a c¢ondition of seff—fulfllllnq prophecy.
~13) The' more-emphasis that is placed on what gs wrong wlth a chiidy, the

W~

k4

more the pattern is‘established. .
14) A. 1abel cin become an excuse for not tea&blnq well. to- ’ -

" The pos1t1ve factors assoc1ated with labellnq are° o ,
] ., . , ‘e

1) A 1abe1 of learnina dlsabled, dyslex1a, mlnlmal braan dysfunctlon,v- LI
i and several others implies normal 1nte111qence - d .
- . 2) Many parents find:security in a 1age1, especgﬁgl,.lf it seems to
R exonorate them from blame.. Gl i
p o 3) . 1abe1 LS frequently required to receive serﬁ?ces.
’ t‘d‘ ’ * F}' . . N
. - : ' :
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" he can produce in isolation; therefore a readina program based on a

- 3 Correct Label?

However, there are alternatives t6 these positive points which ob-
viate their need and seem preferable. Appropriate counseling of parents
can satlsfy the first two without the necessity of a label. And the |
trend is already beainning to move away from the latter p01nt with the
advent of noncateqgorical gpetial prodrams.

The answer to "What ig wrong with this’ pupll?“ 1s, “Nothlnq is.
wrond. The majority of the children with readina problems are vulner-
able children. There is no defect, damage, or disease. Just'like all
of us, the readin disabled child has peaks and valleys of abi11ties
and characteristics. His unique pattern of abilities made him ‘vulnerable.

]

Thus, it is import&nt to identify the condition, not label the child.
We- can deal with'the condition or difficulty; the label does not lend
itself to effectina change. For example, the child is not learning
disabled ( a label we equate with the child), he is having a' reading pro-
blem. The child is not dyslexic, rather he tends to jumble the sequence
of letters as he reads or spells. He is not distractible or hyperactive,
he has trouble attendina to a task or sitting in His seat. These are
specific behaviors and behaviors can be chanced.

k]
»
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A parent may well ask, "If there is nothing wrond with my chiid,
why did he fail to learn?" The answer may be that the child is the vicr-
tim of a teaching disability, not a 1earn1nq dleablllty. Due to his
vulnerability, which results from his unique pattern of strenaths and
weaknesses, he may haverbeen unable to respond to the way his teacher
taucht readina. This. child may merely learn in a way that is different
from the way the majority in the classroom learn to read. The match
between methodoloay and strenaths was rlqht for those who learned; the
match wag not right fér the one who did not learn. For example, he may
not easily distihquish sound differences or be able to blend the sounds

&%

svnthetic phonlrs approach wduld be partlcularly troublesome for hlm{
On the other hand visual memory may be an atea of relative weakness for
the child; therefore the siaht approach basic-to the teaching style of

many teachers usina basal readers, may be his stumbling block. 6 The -

.v1sua1 discrimination of minimal differences in words may.seem impossilkile
'to the chiild; thus 11nqu1st1c materials belome his nemesis. Another
child may be unsuccessful in reading due to eye-hand coordination pro~
blems which deter him from keeplno pace with the pencil and paper degmands
of a readina program. Had the match between the child's strengths /and
‘the teaching strateay'been r ht, his vulnerablllty would have gOre un-
notlreg, as dp.many potential learning dlsablglty cases.

t

H -

A natural tendenéy is for parents'to want to rid themselves of - ,

Counselinq Parents e -

auilt, They may blame -one another, the child, his teachers, the school -—°

administration, ‘or thelr family doctor. Familiar, but fruitless, com-
plaints are,-"Hls mother babies him," "He could do better, if he tried,"
and "He had a poor . flrst arade teacher."

Teachers and parents wonder if it is the1r fault. Thls results in
anxiety, cuilt, and anger, all feelings which get in the way of support—.
ing the chiid.

. . v v ) .-. i } -
B . ‘ 7_‘4 E : ‘
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~ \ ’i‘ W . .
In acbuallty no one is responsible for the ‘child's different way

of learnina, for individual differences are inherited. These individual

differences may be the result of the developmental time table he "in-.

. herited. Among children of the same chronological and mental ages, there
are those who are significantly more capable with respect to audltory
discrimination, while others have relative strengths in noting minimal
visual differences, and still others can control a pencil better than.

. . the rest. o s ‘ :

A difference, if channeled appropriately, can actually be a plus.

t is not unusual for the child who exhibits a learning problem in
school to be the one whose mental functionina is too plastic--the facts
do not stick. He dobes poorly on the Information and Arithmetic sections
of the WISC as compared to his performance on Compréhension and Simila-
rities where more creativity and flex1b111ty are rewardéd. ®#Are not *
_these reasonina abilities mgore valuable in the long run than a headful.
of facts?  The result of this intellectual difference or plasticity
when properly channeled may be a more flexible and creative human being.

. Children who have experienced ledrning difficulties in school are often
more sensitive than those to whom learnina came easily. They are also.
often more interestino and excitina ‘because they have 1earned to cope,

"Wh@t is the proqnosls?" Marqaret Rawson's. book Develop‘ental
Language Disability (1), and Lloyd Thompson's articie, "Language Disabi-
lities 1in Men of lenence" (2), suggest that bright children with 1earn—

'ina problems can be very successful adults. The commonsfactor among . .
all those with’ school learnina problems who later became successful adults
is that there was always someone in the individual's bacquound who had

) faith in him. . . |

1
- 1 e

. . Parental support of the ch11d with learnlnq problems is a cru01a1
Factor.. The suprort of a father, particularly, can bé a primary factor
in a child's success. Emphasis at home on the child's strenaths is
essential to maintaining a pos1t1ve feeling of self worth. His accom-
plishments should be appreciated and he -should\ge helped to cope with
hig individual differences. He must be accepted as he is ahd never made
to feel that he is disappointing his parents.

heys to success in the home for the ch11d with learning problems’
are similar to.those which are the foundation for success inh school.
These are individualization, order, routlne, and consistency.

.

b )

Teaching The Pupil .

-

There are two basic approaches to worklnq vith the chlld who ex-
hibits dlfflculty in reading. One approach is to attempt to change the
chiid, another is to change the learning env1ronment.¢ v

.Chanaina the child of ten sugaests teachina to the symptoms a child
exhiblts. For example, if a child who is unable to read also has never
learned to skip, is awkward in running, and cannot keep his balance.
while hoppinag on one foéot, it may be felt that the child must have prac-
tice in perfectinq motor skills in order to be ready to respond to

) - readina 1nstructlon. Other theories may suggest that a more secure .
orientation to the physncal universe or a relearning of stages of motor |

' 5
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~perceptlon tra1n1nq, memory 1mprovement Eudltory dlecrlmlnatlon

s all I can cj anqe. The eseentlal foundatlon 1& “I love youv" hough

“them and’ acrept. them as they are, they may be afraid to risk trying

« ° '

>

) 1] 1]
.1s convenient for th

_pect to the skills, apprbaches, and materials propriate for teaching

d
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. -
learning \i§ a prerequlslte to the allev1atidn of academlo problems.
Regearch Aeaardlnq strateqies to develop motor skills, and thereby im-
prove academic learninca, has produced little concluglive ev1dence to
indicate that motor proarams resul®y in 51qn1f1cant Cademlc qalne., o .
Similar regearch'findinags are reported reaardlnq programs for v1sga1f'
rain-

ron1st wit poor readlna.

It appefrs that if improved skill, in reading is the qgoal, then/
readino skills are what should be taught. The child has already exf .
‘perienced difificulty undet previous (and current) instruction, sp it is
obvious that some changes 1in the learning environment are neede%

‘The impllcatlon is clear. The teacher s benchmark must be/, "Me

rhlldren far f om 1ovab1e. (nle&e they_are sure the teacher cares for

aoaln’

' The magic ihgrediént in any successful remediation program,/ then,
is a super teachdr. She must combine certain 2ssential traits ¢r the
prognosis for the| children with whom she works 1is poor reqgardle$s of
methode or materidls used. . »

Thls super teg cher must he perceptlve‘to feelinas, not ligtening .
so much to what thé whild is sayino, as” to the messace behind fhe words.
"This paper is dumh" may mean "I'm afraid I'11 fail." Flex1b7lity is »
egsential. A qeach r does not_have tthe right to use favorite/methods,
she must uge what best meets the child's needs. (QOroanization/ on the
part of the teacher is her survival technique and also-assures that she
will not waste theq dhild's time--he cannot afford it. She st be one.
who doms not talk ltop much, rather listens, demonstrates, and leads
pupils to discover . : . v . : /

The teacher's atltitude in a number of cruc1a1 areas an help the . . /
child over many hurdles. An optimistic outlook, viewing her charges '/

as' briaht children whd can overcome their difficulties, As a place to
beain. 'She must believe that the child wants to learn father than look
for excuses such aeHVH-'s lazy" or "What else can we gxpect, with his _
backaround?*'" If she! p o1ects that teachina is an exf£iting venture, her
pupils are likely to badcin to view learning in the ame light. And in
a¥l decision maklnq,\"at is best for the child mugt come before what,

el teacher. . Co .

g

A teacher of children'with reading or 1earn ng problens sh0u1d
have an extensive backgriound in lanauage arts, particularly with res-

readina ‘on the primary!|leévkls. Based on experience, the teacher should
have formed precise objectives for each grade/level,

Diaagnostic teachlnq is the teacher's most valuable strateay.
Throuah diagnostic teachl a lessons she asspsses the child's approprlate/
1nstructlona1 level and h.s opt1ma1 pace o 1earn1nq, as well as the ap+

.klllb. bpec1fic readlng pb jectives may e d1v1ded into four broad ]

EKC \ | - ,
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cateqorles. sight vocabulary, decoding skills, meaning, and study skills.
1§ssons without objettives lead to aimless feaching, objectives for
éh lesson should be specifically stated in tprms of what the learner
w111 e able to do and the child should be to d what the obJectlve is
. and. h4w reachina it fits into the goal of his/becoming a better reader.
'Gétt q the pupil to believe it is’ worthwhile/ to learn somethlng is
»half the battle. It is‘also important to assgess the'value of each par-
- ticula; \ob)ectlve in relation to the pupil's/overall needs. For example,
how cr}tlcal 1s it that he be able to plage ;cqent marks accurately?
As the teacher teaches d1aqnost1ca11y,/she should take detailed
notes to\qulde her ‘in teaching the next day. What .does the.pupil do
when he comes te an unknown word? When given assistance by the teacher,
what strateq1es seem to work best for him? What level of comprehension
questions can he  handle? Do word .meanings give- him, trouble? Can he
use context, to decode and to dlscover meanlngs? Is \he actively involved
1n the story?\ " . ‘ - , “\.

Lot

Various %@terials should be tried: linguistic texts, basal readers,
experience storjies, reading laboratories, skill builders, high interest- -
low voéabulary trade books, individualized proarams,| phonics-emphasis
programs, etc. Do not duplicate the methods and matierials from the
situation in which the pupil failed. Remedial proc dures and materials
should be dlst1nct1ve. The teacher should be const ntly analyziéﬁu'-Whlch

.approaches enable the pupil to achiewve each ob]ectl e most efficiently?
Is reinforcement throuqh several modalities benefidial? Which approaches
~ does the ch11d feel help him- most? Use what works

, Stratedles that ‘'work are_ those whlch harmonize the currlculum w1th
‘the unique competencies, needs,'and interests of each pupll.‘ They are
strateaies that base teachlnd ol an assessment of learning style (1.e.,
compulsive, undlsclpllned, 1nh1 Jjited, etc.) and 1earn1nq,skllls. '

: In SUmmary, unnecessary components of a remed1atlon program are
formal tests, labels, and programs which iteach to symptoms that often
" accompany reading problems. _ .

The 1nqred1ents of. a successful remedlatlon program arev

\ a) a super teacher who can create a special 1nterpersona1 rela-
‘¢ tionship with a child, organize a structured diagnostic teachlng
environment, -and, from her vast knowledge: regarding a variety
of read1nq methods and materials, select the best fit for th
chiild. o L

b) parents who have been counseled to understand their child's;
* learning difference, ‘who understand that it is a long road back
for the child with a reading probLem, and who have faith in.
and offer unwaver1nq+supp\rt to- the1r chlld.

,
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